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The purpose of this study was to examine factors that
contributed to African American parental involvement in Muslim
education. While many studies have examined parental
involvement in public school education and in Jewish and
Christian schools, little attention has been given to African
American parental involvement in Muslim education.
The sample for this study consisted of fifty-three
African American parents from an Islamic school in a large
urban area in the southern region of the United States. The
method of sampling used to select the parents was convenience
sampling. To collect the data, questionnaires were self-
administered by parents.
A major finding of this study was that the parental
involvement rate among the parents was medium to high. Other
major findings indicated that there was no statistically
significant relationship between the dependent variable,
parental involvement, and the two independent variables.
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socioeconomic status and parental satisfaction. Implications
for future research and social work practice are also
examined.
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CHAPTER 1
INTRODUCTION AND STATEMENT OF THE PROBLEM
Parental involvement in education is increasingly rare
after elementary school.^ Student misbehavior in school, too,
has been attributed to lack of appropriate parental
involvement.^ Many agree that parent involvement is an
important factor in children's success at school. Yet
involving parents is a slow and sometimes difficult process,
and many schools wonder about the best ways of reaching out to
parents and families.^
The benefits of parental involvement in learning are
beyond dispute.^ Three decades of extensive research have
shown that children whose parents are involved in the
^Lynn Criner, "Making the grade in education," American
Legion Magazine vl42, no4 (April 1997): 26-28.
^Luther B. Otto and Maxine P. Atkinson, "Parental
involvement and adolescent development," Journal of Adolescent
Research^ vl2, nol (January 1997): 68-89.
3"pta issues standards for parent involvement in
education" Reading Today vl4, no5 (April/May 1997): 16.
“’Carolyn L. Wanat, "Conceptualizing Parental Involvement
from Parents' Perspectives," Journal for a Just & Caring
Education^ v3, no4 (October 1997): 433-458.
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educational process experience greater academic success than
do children of uninvolved parents (Edwards & Young, 1992;
Garmezy, 1985/ Hargreaves, 1991; Henderson, 1987; Walberg &
Wallace, 1992). Research begun in the 1970s has resulted in
literally hundreds of studies showing the success of parental
involvement practices and programs (Fullan & Stiegelbauer,
1991)Although not all research has clearly supported the
efficacy of parental intervention programs (e.g.. White,
Taylor, & Moss, 1992), a recent review of research aimed at
identifying factors which most influenced student learning
found that the home and community environment was a
significant contributor to student success (Wang, Haertel, &
Walberg, 1993)
It is no surprise to most mothers and fathers that
research by the National PTA (Parent Teacher Association)
identifies lack of time as the most significant barrier to
parents' involvement in their children's education."'
Seemingly, parents would like to be more involved in their
child's education, but time does not permit. There are
^Wanat, "Conceptualizing Parental Involvement," 433-458.
^Richard Shepard and Harold Rose, "The Power of Parents:
An Empowerment Model for Increasing Parental Involvement,"
Education 115, no.3 (Spring 1995): 373-377,
"'Angela Scalpello, "Any volunteers? How parents can get
involved," Good Housekeeping v221, no4 (October 1995): 213.
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parents with conflicting schedules, thus not allowing them
time to spend with their children.
There is a plethora of studies that examine parental
involvement as it relates to public, Christian, Catholic, and
Jewish education. In one study, Ravitch mentioned that there
are significantly high levels of parental involvement in
Catholic schools. Ravitch indicated that Catholic parents are
more likely to belong to parents' associations, more likely to
participate in school functions, and more likely to expect
their children to go to college than public school parents.®
A study done on Jewish education, where parental involvement
was explored, identified a lack of parental involvement as one
of the most refrequent problems. Voogd's study on Christian
education, found that there was a great deal of involvement
from the parents and that they made up a significant
proportion of the board and its committees. While there is
considerable information on Christian, Catholic, and Jewish
education, little attention has been given to Muslim education
as it pertains to parental involvement.
Specifically, there is a dearth of literature on
parental involvement among parents of children who attend
Muslims schools. We know little about Muslim education and we
®Diane Ravitch, ’'Why do Catholic schools succeed?" Forbes
158, no8 (October 7, 1996): 81.
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know less about factors that contribute to parental
involvement in Muslim education. Furthermore, while a third
of the Muslim population in America are African American, we
know little about the involvement of African American parents
in the education of Muslim children.®
PURPOSE OF THE STUDY
The purpose of this study was to examine factors that
contribute to parental involvement of parents in the academic
life of their children who attend Muslim schools. More
specifically, this study sought to investigate the effects of
socioeconomic status and parental satisfaction on the parental
involvement of African American parents in the academic life
of their children who attended Clara Mohammed Elementary and
Warith Been Mohammed High School, both being Muslim schools.
SIGNIFICANCE OF THE STUDY
There are several reasons why it is important to study
parental involvement among African American parents whose kids
attend Muslim schools. The first reason is that this study
will help us to explore the role of Islam in the education of
African American children at the primary and secondary levels
®J, Neusner, ed.. World Religions in America. Vol. 1,
Islam in the World and in America by J.L. Esposito,
(Louisville, Kentucky; Westminsten/John Knox Press, 1994),
243-285.
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of education. Graduates from the participating schools,
Clara Mohammed Elementary and Warith Been Mohammed High
School, have gone on to Harvard University, Stanford
University, Smith College, Duke University, University of
Michigan at Ann Arbor, Morehouse College, Spelman College,
Clark Atlanta University and other prominent institutions
throughout the country. One student scored 1400 on her
Scholastic Aptitude Test (SAT). Therefore, exploring role of
Islam in the education of African American children could also
help to provide the academic community with information about
Muslim education. It could help the academic community to
better understand Muslim education, and more specifically,
Muslims. Most African Americans in public schools are
Christians. Studies indicate that parental involvement is
lower in public schools than schools that are private or
religious. Thus, by studying African American Muslim parents
we are able to determine their degree of parental involvement.
The second reason of this study is to illuminate Muslim
education in America from a historical vantage point. Muslim
education and its progression in the United States are not
common knowledge. Considering that the population was once a
follower of the Honorable Elijah Mohammed, it is probable that
the ideological concept of self-help or 'support your own"
still exists. Possibly, an examination of parental
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involvement in this population could help examine the role the
value of self-help may play in African American Muslim
education.
The third reason of this study is to determine if
socioeconomic status (SES)is related to parental involvement
in this population. Many people maintain that SES is an
important factor in exploring parental involvement among
African American parents. Other authors argue that race and
religion together matter more than SES. The relationship
between socioeconomic status and parental involvement could be
examined to determine if socioeconomic status is more
important than the self-help perspective among African
American Muslims in explaining parental involvement.
CHAPTER 2
LITERATURE REVIEW
This section of the study will give a historical
overview of Muslim education in America, present studies that
provide a descriptive overview of parental involvement,
discuss studies that examine the relationship between
socioeconomic status and parental involvement, and present
studies that investigate the relationship between parental
satisfaction and parental involvement.
HISTORICAL OVERVIEW OF MUSLIM EDUCATION IN AMERICA
Clara Mohammed schools are named after the wife of the
late Honorable Elijah Mohammed. Clara Mohammed was born
November 2, 1899. During the initial stages of the Nation of
Islam, Mrs. Mohammed was the glue that kept the 'Nation"
together. ^
While the Honorable Elijah Mohammed was in prison, she
was left to raise their seven children. She stood strong
^Claude Andrew Clegg III, 'An Original Man: The Life and




during her husband's three year imprisonment, for allegedly
evading the draft. She refused to send her children to attend
the public schools. She arranged for her children to be
educated at home. When officials came to her home insisting
that she place her children in school or risk going to jail,
her reply was clear: "I will die as dead as this door knob,
before I allow my children to attend public school!" This was
the birth of the University of Islam. In spite of its name,
the school was an elementary and secondary school. The first
University of Islam was started in Detroit, Michigan in 1932.
The name University of Islam signified 'higher learning,"
despite the fact it was not a college or university.^
In 1975 the Honorable Elijah Mohammed passed from this
life and his son, Wallace D. Mohammed assumed leadership of
the Nation of Islam. Minister Wallace D. Mohammed, now Imam
Warith Been Mohammed, began moving the Nation of Islam toward
mainstream Islam. During this transition the University of
Islam school system was named in honor of Clara Mohammed due
to her tireless commitment to education. The school system
underwent a profound transition from Black Nationalism to Al-
Islam as its primary ideological focus.^
^Hakim M. Rashid, "The Sister Clara Muhammad Schools:
Pioneers in the Development of Islamic Education in America"
Journal of Negro Education v61, n2 (1992) p.l83.
^Ibid.
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From 1975 to 1980, Imam Warith Been Mohammed slowly
began taking the Nation of Islam from the teachings of the
Honorable Elijah Mohammed to the universal teachings of
Prophet Muhammad (PBUH), from whom the Noble Qur'an was
revealed to over 1400 years ago. Since the 1930's, children
were taught that the Black man was G'd and the White man was
the Devil. Under the direction of Imam W. Been Mohammed, the
Muslims were taught that there is no Black over White, White
over Black, Arab over Non-Arab, Non-Arab over Arab, and those
who are closer to G'd, are those who are most pious. Thus,
the universal Islam, (i.e., Al-Islam) or way of life, was the
curriculiim adopted by Mohammed Schools.
In 1992, there were approximately 38 Sister Clara
Mohammed schools in the continental United States and 1 school
in Bermuda.'* The Muslim American Society (formerly the Nation
of Islam) has always had a strong regard for education. From
the beginning, parents have been involved in the academic life
of their children, since the start of the University of Islam
in the 1930's.
There are several reasons why parents sent their
children to Mohammed schools. The Honorable Elijah Mohammed
indicated that children, kindergartners and first graders, in
Islam, cannot be taken into Christian schools without having
*Ibid.
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to suffer mockery and attack from Christian children and
teachers who hate Islam, the God of Islam, and the Prophets of
Islam. Therefore, in order to keep peace with Christians,
Muslims must teach their children in their own schools.^ Some
Muslims believe that public schools are insensitive and
ignorant to Islamic values.
Muslim schools are built upon Islamic values and
principles. Students learn to read Arabic, so they could read
the Qur^ an in the language in which it was revealed to Prophet
Muhammad (peace and blessings be upon him, PBUH), over 1400
years ago. Over 97% of the students attending Mohammed
schools are Muslim. All of the parents in this study are
Muslims. Of the approximate 300 students attending the
elementary and high schools in this study, about 2 families
are not Muslims while the remaining students are Muslim.
PARENTAL INVOLVEMENT
National PTA Studies
The term parental involvement in education brings
together the family and school by framing the educational work
of parents normatively. This identifies the actual activities
of mothers, fathers, and other care givers at home and at
^Elijah Muhammad, 'Message to the Black Man in America,"
(Chicago,IL: Muhammad's Temple No.2, 1965),214.
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school, thus reshaping the process to maintain the unequal
relations of power/knowledge between families and schooling.®
The National PTA has established national standards for
parental involvement programs. The National Standards for
Parent/Family Involvement Programs are voluntary guidelines to
strengthen parent and family involvement on behalf of children
in schools and other programs. The six standards and their
quality indicators provide PTAs, schools, and communities with
the components that are needed for highly effective
parent/family involvement programs. The National Standards
for Parent/Family Involvement Program are as follows:
Standard I: Communicating-Communication between home and
school is regular, two-way, and meaningful.
Standard II: Parenting-Parenting skills are promoted and
supported.
Standard III: Student Learning-Parents play an integral
role in assisting student learning.
Standard IV: Volunteering-Parents are welcome in the
school, and their support and assistance are sought.
Standard V: School Decision-Making and Advocacy-Parents
are full partners in the decisions that affect children
and families.
Standard VI: Collaborating with Community-Community
resources are used to strengthen schools, families, and
student learning.
More than thirty years of research has shown the
positive connection between parental involvement and student
^Kimberly Waggoner; Alison Griffith, "Parent Involvement
in Education: Ideology and Experience" Journal for a Just &
Caring Education, v4, nol, (Jan 1998): 65-11.
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success. Effectively engaging parents and families in the
education of their children has the potential to be far more
transformational than any other type of education reform.
The National Standards for Parent/Family Involvement
Programs and their quality indicators are research based and
grounded in both sound philosophy and practical experience.
The purpose for the standards is threefold; To promote
meaningful parent and family participation, to raise awareness
regarding the components of effective programs, and to provide
guidelines for schools that wish to improve their programs.
The program standards are guidelines for leaders of
institutions with programs serving parents and families.
Therefore, the intended audience includes principals,
administrators, educators, and parents who are in positions to
influence and improve parent involvement programs. When the
standards are used as guidelines, they can direct leaders as
they move from discussion to action in developing dynamic
programs to improve student achievement through parent
involvement. As with any effective long-term reform, the
overall integration and implementation of standards should be
based on local needs and circumstances. The National PTA is
working hard to increase parental involvement.
In 1991 the National Parent/Teacher Association took
part in a national study on parental involvement. The study
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was entitled *A Study of Parental Involvement in Children's
Education." There were 791 qualified applicants, 380 males
and 412 females. These were very surprising figures
considering there were 3006 adults who were interviewed. The
applicants qualified by having at least one child in school
from grades kindergarten to twelve. The large majority of
Americans live in urban areas, as stated by the Census Bureau.
However, only 18% indicated that their child's school was in
an urban area. A similar study was conducted in 1993 by the
National PTA that indicated only 13% attended school in the
'inner city."
The PTA's 1991 study found that in general, parents are
deeply involved with their children's education at home, but
less involved in the educational process at their children's
schools. Three-fourths (75%) of the parents talk to their
children about classes, teachers or other topics concerning
school, nearly every school day. Over nine out of ten (94%)
parents talk to their child about these school topics at least
once a week."^
It was found in the 1991 PTA study that parents actively
help with their child's homework. Over a third were found to
help nearly every school day, while nearly three-fourths (71%)
"'The Third National Parent Teacher Association National
Educational Survey-1991, 'A Study of Parental Involvement in
Children's Education" Commissioned by Newsweek.
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helped at least once a week. Many parents also spend time
reading to or with their children. A quarter (24%) read to or
with their child nearly every school day, while over half
(57%) do so at least once per week.®
It was also found that the level of parental involvement
with children's education at home was quite high.
Three-fourths of the parents talk to their children about
classes, teachers or other school topics every school day, and
nearly all (95%) talk to their children about these topics at
least once a week.
Parents actively help with homework. Almost half (45%)
help nearly every school day and three-fourths help at least
once a week. In addition, two-thirds check every day that
their child has completed the homework, and 84% check at least
once a week. Many parents also spend time reading to or with
their children. A quarter read with them nearly every school
day, and almost two thirds read with them at least once a
week.
NuStats, a company in Austin, Texas, specializing in
research with minorities, was commissioned to conduct this
1993 PTA study. Data were collected from 1148 respondents.
The telephone interview method was used to collect the data.
®Ibid.
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Three hundred forty-two of the adults did not have children in
grades kindergarten through twelve and the remaining 806
parents had at least one child in those grades. The sample
was comprised of 282 Blacks, 284 Hispanics, and 562 Whites.
In NuStats' study, parental involvement was important to
parents and non-parents, regardless of ethnicity or other
demographic variables. The feeling was that virtually all
groups in society have at least some responsibility for
improving schools.® Only 47% of parents of students in grades
lO*'*’ through 12*'^ evaluated public schools with an A OR B, in
contrast to at least 68% of the parents of children in other
grades.
The 1993 PTA study found that the level of parental
involvement with children's education at home was quite high.
Three-fourths of the parents talked to their children about
classes, teachers or other school topics every school day, and
nearly all (95%) talked to their children about these topics
at least once a week.
The 1993 study also indicated that parents actively
helped their children with homework; almost half (45%) helped
®The Third National Parent Teacher Association National
Educational Survey-1993, "A Study of Attitudes and Behavior
Regarding Children's Education" Commissioned by Newsweek.
^°Ibid.
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nearly every school day; and three-fourths helped at least
once a week. In addition, two-thirds checked every day to
determine if their child had completed homework, and 84%
checked at least once a week.
In the 1993 study, NuStats also found that many parents
spend time reading to or with their children. A quarter read
with them nearly every school day, and almost two thirds read
with them at least once a week. Nearly half (47%) of the
parents with children in grades K-3 read with their children
nearly every school day, in contrast to far fewer parents of
children in grades 4-6 (26%), 7-9 (9%) and 10-12 (6%). As a
second example, two-thirds of the parents of the youngest
children helped them with homework nearly every school day, in
contrast to half of those with children in grades 4-6, a third
in grades 7-9, and only 7 percent of those in high school.^’-
Additional Descriptive Studies on Parental Involvement
In a study conducted by the American Association of
School Administrators (AASA), 25 percent of U.S. registered
voters cited lack of parental involvement as a problem schools
face.^^ A survey by the Coalition for America's Children shows
^^Ibid.
NSTA Reports!,"NewsBits" (Dec. 1993-Jan. 1994): p.l4-
15,39.
17
that of the 800 adults asked to pick the single most
important school reform issue or problem, 22 percent of those
polled identified parental involvement in the schools Bruce
D. Fisher, California's Teacher of the Year for 1991, said,
'Research strongly supports [the notion] that parental
involvement is the most important influence on a child's
educational attainment." Yet only 17 percent of American
parents take the trouble to talk to one of their children's
teachers; just 13 percent take their children to the library;
and just 3 percent involve themselves in school committee
meetings.
A survey by the Coalition for America's Children
indicated that 22 percent of the 800 adults questioned said
the single most important issue confronting education was
parental involvement.
In a survey conducted by Lansing's Public Sector
Consultants, 23 percent of Michigan residents said parental
involvement was the most effective way to improve education.
In 1988, the U.S. Department of Education, National
Center for Education Statistics explored parental involvement.
^^NSTA Reports ! ,"NewsBits & Bulletin" v.8 no.5 (April
1997): p.4-5.
^^Fisher, D. Bruce, 'America's Best School Teachers and
Principals" Committee on Labor and Human Resources, Hearing,
United States. Senate. 23 (October 1991).
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Of those polled, 32% of the parents indicated they were
members of parent/teacher organizations and 36% indicated they
regularly attend parent/teacher meetings.
In another study, Nowlin examined factors that
contributed to parental involvement. In questions relating to
willingness, 92% of the parents expressed identifiable,
positive attitudes toward helping their children. Parents said
they felt they should work with their child, it was important
for them to be involved in the education of their child and
teachers should request parental assistance.
In questions relating to how much time and in what kinds
of responsibilities parents are willing to assist teachers and
their children, 57% of the parents indicated they spend thirty
minutes per day assisting their child, and 46% felt it was
reasonable to spend more time. Parents are willing to spend
time helping their child with spelling, reading or completing
assignments due to absence. Sixty-three percent of the
parents indicated they are willing to attend workshops.
Parents felt they provide a quiet place for their child to
study and try to provide a rich learning environment for their
child by supplying magazines, books and other learning
materials, in the home.
In questions relating to factors which influence parent
involvement, 87% of the parents believe they can make a
19
valuable contribution to their child's education. Parents
felt teachers and schools were doing a good job and wanted to
be a part of the instructional process.
SOCIOECONOMIC STATUS & PARENTAL INVOLVEMENT
This section presents the findings of the relationship
between parental involvement and socioeconomic status in
related articles. A number of studies have suggested that
parents of higher socioeconomic status (SES) are more involved
in their children's education than are parents of lower SES.
Perhaps the most enduring finding in the Sociology of
Education is that schooling outcome is related to the
socioeconomic status of children's parents. Much of the work
in this field has been directed at determining the processes
that contribute to this relationship, including structural
processes at the level of the school, community, or larger
society and microlevel processes associated with individual
and group actions.^®
^^Betty Patten Nowlin, "Parent Perceptions of Their Role
of Academic Involvement with Their Child" (Ed.D. diss..
University of Miami, 1980).
^®Esther Ho Sui-Chu and J Douglas Williams, "Effects of
Parental Involvement on Eight-grade Achievement" Sociology of
Education, v69, no2, (April 1996) 126-141.
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Studies on Elementary School Education
This section will present studies on socioeconomic
status and parental involvement in elementary schools. In one
study, Johnson found that the school's socioeconomic status
did not have a significant effect on parental involvement.^^
This was the only article found that reports results which
indicate that there was no relationship between socioeconomic
status and parental involvement.
In a study conducted by Fuligni, parental involvement
and socioeconomic status of parents of third and fourth grade
students were examined. An ecological framework was used in
the study. Fuligni's results indicated that there was a
positive relationship between socioeconomic status and
parental involvement. Parents of higher socioeconomic status
were more involved than parents of lower socioeconomic status.
The level of education among parents with a higher
socioeconomic status was higher than those with a lower
socioeconomic status.^®
^'^Denise Donna Johnson, *An Analysis of Elementary School
Group Members' Perceptions of Levels of Parental Involvement
in schools (Home School Partnership)" (Ed.D. diss., Texas
Southern University, 1996).
^®Allison Sidle Fuligni, "Effects of Parental Involvement
and Family Context on the Academic Achievement of Third and
Fouth Grade Children" (Ph.D. diss.. University of Michigan,
1995).
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Henry's study investigated the level of involvement of
African American parents in five elementary schools. This
research was designed to determine if there was a relationship
between African American parents' involvement in the schools
and the following demographic descriptors: Age, educational
level, employment status, income level, and marital status.
Additionally, the study sought to determine the relationship
between African American parents' involvement and their
participation in selected community organizations.^®
The majority of the parents were more involved in
neighborhood associations than in the other four
organizations. The majority of the parents were single,
female, head-of-households. The study found that there were
statistically significant differences in involvement in
schools based on demographic descriptors such as educational
level and income level. People with higher income and
education level were more involved the academic life of their
children.
In another study, Nowlin investigated how parents
perceive their roles and responsibilities in the educational
process of their child. The study was designed to determine
^®Deloris Palmer Henry, "African-American Parent
Involvement in the Elementary Education of Their Children"
(Ed.D. Illinois State University, 1996).
2°lbid.
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(a) if parents are willing to assist teachers and their
children in achieving basic skills in the required subject
areas; (b) how much time and in what kinds of responsibilities
parents are willing to assist teachers and their children; and
(c) the factors which influence parent involvement.^^
Nine public elementary schools from the Dade County,
Florida Public School System were selected for Nowlin's study.
There were three schools each of lower, middle and higher
socioeconomic strata. Sixty-three students' names, nine per
grade level, were randomly selected from each participating
school.
The findings of Nowlin's study revealed that parents of
the lower socioeconomic level responded more positively to
parental involvement than did middle or higher socioeconomic
parents. The random sampling design, issued by the
researcher, significantly strengthened the reliability of
Nowlin's study.
Studies on Middle and High School Education
This section will present studies on socioeconomic
status and parental involvement in middle and high schools.
^^Betty Patten Nowlin, "Parent Perceptions of Their Role
of Academic Involvement with Their Child" (Ed.D. diss..
University of Miami, 1980).
22ibid.
23
Sui-Chu and Williams identified four dimensions of parental
involvement and assessed the relationship of each dimension
with parental background and academic achievement for a large
representative sample of U.S. Middle school students. Data
for this study were based on a sample of 24,599 eighth-grade
students and their parents and teachers, drawn from a national
probability sample of 1,052 public and private schools in the
United States. Socioeconomic status and parental involvement
were two of the many variables examined in this study. The
findings provide little support for the conjecture that
parents with low socioeconomic status are less involved in
their children's schooling than are parents with higher
socioeconomic status.However, SES had a statistically
significant positive relationship with parental involvement.
However, the effect sizes are relatively small.The
coefficients ranged from .161 to .188, which indicates that
the amount of involvement increased by about 16-20 percent of
a standard deviation for each 1 standard deviation increase in
SES. Although many of the relationships were statistically
significant, the effects were not large. Also, the results
did not support the assiamption that parents from
^^Esther Ho Sui-Chu and J Douglas Williams, "Effects of
Parental Involvement on Eight-grade Achievement" Sociology of
Education, v69, no2, (April 1996) 126-141.
2''Ibid.
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ethnic-minority groups participate less than do than White
parents (Coleman 1987; Delgado-Gaitan 1991)For instance,
it was found that African Americans tended to have slightly
higher levels of involvement than did Whites on all dimensions
of involvement.^®
Martinez, Godwin, Kemerer, and Perna examined public and
private school choice to identify who the choosing families
were, and how they differed from one another. There were 878
families who had chosen a private school, 433 families who had
selected a public school, and 1,375 non-choosing families. In
order to collect data, questionnaires were mailed and phone
surveys were used to assess socioeconomic and parental
involvement in education. Choosing families had a higher
socioeconomic status and were more involved with their
children's education than families who were non-choosing
families.The study found that there was a statistically
significant relationship between socioeconomic status and
parental involvement.
Olivares conducted a study to examine Hispanic parent
attitudes toward parental involvement and the educational
^^Ibid.
2®Ibid.
^'^Valerie J. Martinez, R. Kenneth Godwin, Frank R.
Kemerer, and Laura Perna, "The Consequences of School Choice;
Who Leaves and Who Stays in the Inner City," Social Science
Quarterly, v76, no3 (Sept. 1995): 485-501.
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attainment of their children, during the spring semester of
1991. Olivares examined Hispanic single parents, low income
parents, first generation parents, and third and beyond third
generation parents.
A questionnaire was utilized to survey Hispanic parents
about demographics, education, income, language, and attitudes
toward parental involvement and educational attainment. For
the item "opportunity for parental involvement," there was a
significant difference by occupation and education, indicating
that the higher one's socioeconomic status, the less concern
there was for parental involvement. In a similar fashion,
there was a significant relationship between parents'
educational level and attractiveness of the school building,
safety in the school building, and safety in the school
neighborhood, all of which can lead to greater parental
involvement.
Alcindor^ s study was the only study that included grades
kindergarten through twelve. Alcindor examined parental
involvement and the socioeconomic status of Haitian and
Hispanic parents in a school in Florida. To conduct the
survey research, a group of 35 Haitian and a group of 35
Hispanic parents were selected by utilizing a purposive
^®Edward Olivares, "Parental Involvement and the
Educational Attainment of Hispanic Students" (M.A. thesis,
California State University, Long Beach, 1991).
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sampling design. The survey was a multiple choice
questionnaire with twenty-three items. The children of the
research participants were between the grades of kindergarten
through twelve. The data revealed that both groups of parents
believed that they were fully involved in their children's
education. The findings suggest that there appeared to be a
positive relationship between socioeconomic status and
parental involvement between both groups.^® Parents with a
higher socioeconomic status were more involved than parents
with a lower socioeconomic status.
PARENTAL SATISFACTION AND PARENTAL INVOLVEMENT
Recently, there has been a resurgence of policy and
research interests in parent satisfaction and parental
involvement. The lack of research in this area is
disconcerting when considering the implicit causal linkages in
discussions that call for organizational change in schools to
increase parental satisfaction with education and parental
involvement.
^^Pierre Mendes Alcindor, "The Perceived Involvement of
Haitian and Hispanic Parents in Their Children's Schooling",
(Ph.D. diss.. The Union Institute, 1997).
^°James Griffith, "Test of a Model of the Organizational
Antecedents of Parent Involvement and Satisfaction with Public
Education" Human Relations, v49, nol2, (Dec. 1996): 1549.
27
Studies on Primary Education
This section will present studies on primary education.
Bohannon examined the attitudes of parents in 106 rural
elementary schools in southeast Missouri. The subjects were
asked to complete the Measure of Attitude Toward Education
(MATE) and demographic questionnaires.^^
The study indicated that 201 parents reported that they
were volunteers and 201 indicated they were non-volunteers.
The Missouri School Directory 1994-95, letter E of the Area
Supervisory Districts of Instruction, was used. Letter E Area
included the following counties: Ste. Genevieve, Perry, Cape
Girardeau, Scott, Mississippi, New Madrid, Pemiscot, Dunklin,
Stoddard, Bollinger, St. Francois, Madison, Wayne, Butler. The
sample was purposeful and randomized.
The results of this study indicated that attitudes
toward the schools of those involved in the educational
setting were significantly different from those who are not
involved. The involved parents had significantly more
positive attitudes toward the schools those parents who were
not involved as measured by the MATE. Availability to
^^Raymond Lawrence Bohannon, "Volunteerism and Attitude
Toward Elementary Schools" (Ph.D. diss.. Southern Illinois
University at Carbondale, 1997).
^^ibid.
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volunteer did not make a difference in the attitude toward
schools of the non-volunteer, and working directly with
students did not result in more positive attitudes toward
education among the involved parents.^^
In another study, Leister investigated the perceptions
of parents of children with severe disabilities in terms of
involvement and satisfaction with (a) the method of
communication used by the teacher to provide information to
them; (b) their involvement in the educational process and
planning for their child and (c) the relationship between
these perceptions and levels of satisfaction and the economic
level of the parent as determined by eligibility for Federal
Free and Reduced Cost Lunch Program.^'* For the purposes of
this study, communication was divided into three types: Phone
calls, notes sent home, and informal conferences. A
significant relationship was found between both parental
involvement and parental satisfaction on all three methods of
communication. The method that yielded the strongest
correlation was informal conference. This suggests that the
parents of learners with severe disabilities involved in this
^^Ibid.
^‘‘Clarissa Ann Leister, "Actors in Parental Involvement
in Planning for the Educational Needs of Learners with Server
Disabilities" (Ph.D. diss.. University of Southern
Mississippi, 1993).
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study who perceived themselves as involved and satisfied
experienced face-to-face contact with their child's teacher.
A shortcoming of Leister's study was the method of
collecting data. Leister mailed questionnaires. Interacting
with parents of children who are disabled can be quite
sensitive. Self-administered questionnaires may be more
effective in dealing with sensitive issues. Also paying for
postage can be costly, when conducting large studies.
The purpose of Gamer's study examined parental attitudes
and perceptions which deter parents from voluntarily becoming
involved in the activities of their child's inner city
elementary school.
A questionnaire was the research instrument used to
determine both individual and collective impacts upon the
relationships between the Home and School connection. This
questionnaire was sent out to 140 parents of inner-city,
elementary school students. The targeted population was
composed of African Americans, Asians, White Americans, and
Hispanics. Similar to Nowlin's study, the measurement tool
was translated both in English and Spanish, so as to
accommodate the language preferences of the school community.^®
^^Ibid.
^®Frances Gamer, "Parental Involvement in an Inner-City
Elementary School" (Ed.D. diss.. University of Massachusetts,
1991).
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This questionnaire measured parent involvement variables
such as parent communications with the school, parental
awareness of school operations, parental participation in
school activities, home-school work habits, and overall
relationships with teachers. The information elicited
analyzed comparisons among the various ethnic groups
concerning their parental attitudes toward the openness of the
school, the collaborative nature between Home and School,
effectiveness of the school, and the general school climate.
This study not only identified those elements which impede
parental involvement but it also recognized positive and
encouraging factors leading toward the formation of viable
Home and School partnerships.
It can be quite costly mailing out questionnaires. Also
the response rate is much lower because the respondents have
to take the time to mail them back. They may forget about the
study or even lose the questionnaire.
In Wineberg's study, preschool parents' and teachers'
perceptions of parent involvement in actual and ideal
preschool programs were investigated. A second purpose of
this study was to investigate preschool teachers' and parents'




An interview protocol was designed to obtain information
from preschool teachers and preschool parents concerning
actual and ideal perceptions of parental involvement and
parents' satisfactions with the program.
The population for the study consisted of preschool
parents and preschool teachers from Jewish Community Centers
in the Chicago metropolitan area.
The results suggest that preschool teachers and parents
were in agreement in the following areas: preschool teachers
and parents perceived that parents could schedule conferences
with teachers, had the opportunity to talk with teachers, and
that parents were comfortable at conferences.
The results suggest that preschool teachers and parents
were in agreement that preschool parents were most satisfied
with the socialization aspect of the preschool program and
dissatisfied with the academic aspect of the preschool
program. The preschool teachers and parents were in agreement
that preschool parents were comfortable at their school.^®
The majority of preschool teachers responded that they
had shared their knowledge of child development with parents,
that they had provided parents the opportunity to meet
^®Lenore Irene Peachin Wineberg, "Perceptions of Preschool
Parents and Teachers Toward Parent Involvement in the
Preschool Program and Their Satisfaction with the Program"
(Ed.D. diss., Peabody College for Teachers of Vanderbilt
University, 1981).
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socially with other preschool parents, and that they had
created opportunities for parents to visit or observe in the
classroom. A substantial number of preschool parents were in
disagreement with the teachers on the above issues.^®
Studies on Primary and Secondary Education Together
This section will present studies on parental
satisfaction and parental involvement in primary and secondary
schools, i.e., first through twelfth grade. In Quarles'
study, the relationship between the extent of parental
involvement and parental satisfaction in rural elementary and
middle schools in Northeast Georgia was examined. This study
examined the relationship in elementary schools consisting of
grades 3, 4, and 5, middle schools consisting of grades 6, 7,
and 8. Surveys that measured levels of involvement and
satisfaction were sent to parents of children in four
schools
The data indicated that parents are progressively less
involved with each higher grade level, and are progressively
less satisfied with each higher grade level with the exception
of grade four. It was also discovered that a weak correlation
3®Ibid.
^“Richard Bates Quarles, '“Parental Involvement and
Satisfaction with Schools (School Satisfaction)" Ed.D. diss..
University of Georgia, 1992).
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existed between a parent's level of involvement and his
satisfaction with the school.There was a slight increase
in parental involvement, as parental satisfaction increased.
Since the correlations were very weak, it was not
possible to draw strong conclusions about the relationships.
The data tended to support previous research on the subject.
Involvement included serving on committees and making
decisions with school personnel that pertained to the child.
Although the relationship was statistically significant, the
correlation between parental satisfaction and parents handling
discipline problems, helping the child with homework, going on
field trips, and attending school board meetings were weak."*^
It is possible that Quarles' findings were weak because
of the indicators on the questionnaire. Perhaps the items on
the questionnaire did not get at parental involvement and/or
parental satisfaction.
Benevento's study examined the relationship between
teachers' perceptions and parents' perceptions of parent
involvement in Catholic schools and to assess the relationship
between parents' perceptions of involvement at their schools




receiving.'*^ Utilizing a Parent Involvement and Participation
Scale, Benevento surveyed 122 parents and 86 teachers from
eight schools in the Archdiocese of Newark, New Jersey.
Parents' perceptions of parental involvement did not
significantly differ from those of the teachers, with the
exception that parents saw themselves as able to participate
in more learning activities about education and their children
than did teachers. As parents' satisfaction with the school
increased, their perceptions of parents' involvement as
teachers of their children and as shapers of school policies
increased, and involvement as learners and as supporters of
the school decreased.Although a correlation was found in
the study, 122 participants is not an adequate representative
sample of the total population. More participants in the
study could have strengthened the study.
Goff's study analyzed the extensive data collected in
the National Education Longitudinal Study of 1988 to identify
whether correlations exist between parental school
satisfaction, parental involvement, and student academic
achievement. This study utilized a one-sample correlational
design to show the strength and direction of the relationships
^^Suzanne Longo Benevento, "Parents' and Teachers'
Perceptions of Parent Involvement and Participation in
Catholic Schools" (Ed.D. diss., Fordham University, 1983).
'“’Ibid.
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between the dependent and independent variables. A two-stage
forced entry regression was used to show the impact of the
covariates on the correlations. The author concluded that
positive correlations exist between: Parental satisfaction
and parental involvement, parental school satisfaction and
student academic achievement, and parental involvement and
student academic achievement.^^ Specifically regarding the
relevant variables, as there was an increase in parental
satisfaction there was an increase in parental involvement.
THEORETICAL FRAMEWORK
The theoretical framework that will be used to explain
the relationships of this study is the ecological perspective.
The ecological perspective is rooted in the notion that the
arrangement of the environment (and particularly the
distribution of resources) exerts powerful effects on human
behavior and that people's behavior can only be understood
when viewed in this context.^® The perspective originally drew
upon concepts from environmental biology and applied them to
social systems (e.g., Bronfenbrenner, 1979; Kelly, 1966) while
^^Thomas Charles Goff, "The Correlations Between Parent
Educational Involvement, Student Academic Achievement, and the
Level of Parental School Satisfaction" (Ed.D. diss.,
Wilmington College (Delaware) 1997).
^®Meg A. Bond and Jean L. Pyle, "The ecology of diversity
in organizational settings: Lessons from a case study" Human
Relations, v51, no5, (May 1998)589-623.
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challenging traditional psychological theories that locate
explanations for human behavior within individuals. Social
ecology accepts that organismic (i.e., individual)
characteristics set certain limits for development. Within
those limits, however, the variance among organisms is
strongly related to available resources and to necessary
adaptations,'*^ Thus, the relevant ecosystem includes both the
individuals and groups present and their environment where
"environment" refers to not only the physical setting but also
to the social rule, roles, customs, and laws or policies that
affect people's access to opportunities and resources.*®
Specifically, ecologists study adjustment or adaptation
to environmental change. Major assumptions of the ecological
perspective include: 1) that individual behavior is best
explained within the total environmental context in which it
exists; 2) that human environments are extremely complex and
include physical dimensions as well as a social, economic and
political institutions; and 3) that individuals must be able
*'^M, Levine and D. Perkins, Community Psychology:
Perspectives and Applications (New York: Oxford University
Press, 1997) 144.
*®Meg A. Bond and Jean L. Pyle, "The ecology of diversity
in organizational settings: Lessons from a case study" Human
Relations, v51, no5, (May 1998)589-623.
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to adapt to their ever-changing environments.One's
environment is an arrangement of many systems which include
the microsystem or person, the mesosystem of interpersonal
relations within family, school or work context, the exosystem
or social structures and institutions and the macrosystem or
cultural patterns and values.
In the 1970's, the predominant theory was the "person-
in-environment" perspective. The theory that was selected for
this study is the ecological theory, an extension of the
former perspective. The key aspect in this theory, are the
external factors. What are the factors that influence
parental involvement? This is explored throughout this study.
The two concepts of ecological theory that are critical for
the independent variable, socioeconomic status, are habitat
and niche.
Habitats refer to places where organisms live, and in
the case of humans, consists of the physical and social
settings within particular cultural contexts. When humans are
rich in resources required for growth and development, humans
tend to thrive, within their habitat. Hiamans thrive when they
^^Kathleen Ell and Helen Northen, Families and Health
Care: Psychosocial Practice. (New York: Aldine de Gruyter,
1990), 1-7.
^°Traci Lynnette Ganaway, 'An Explanatory Study to
Determine the Impact of Religiosity and Academic Commitment on
Juvenile Delinquency Among African-American
Adolescents"(M.S.W. thesis, Clark Atlanta University, 1995.
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have resources. However, some humans have more resources than
others. Those who do not have as much as others, tend to try
and get more resources. Those with the most resources are
able to do more. Here hiimans or parents with the resources or
monies can do more or be more involved in the education of
their children. Those without the resources are out trying to
get more resources, or monies (i.e., working). The connection
here is that humans or parents that are at a higher
socioeconomic status are more likely to be involved in the
education of their children, than those of a lower
socioeconomic status. The assumption taken from this concept
is that a person rich in resources is more likely to get
involved than someone who has fewer financial resources.
Therefore, it can be assumed that as there is an increase in
the income level of a family, parents are then more likely to
be involved in their child(ren)'s education.
The ecological theory can also be used to explain the
relationship between parental satisfaction and parental
involvement. The ecological perspective assumes that one will
adapt to the environment. If someone is able to adapt, the
assumption is that there is a level of satisfaction with that
environment. If one resists adapting or involving oneself,
this causes an imbalance in the environment. Dissatisfaction
is indicated by the imbalance in the environment. In order to
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maintain balance, one must be involved. It is this study's
assumption that if one is satisfied with the environment,
he/she is likely to get involved more than the person who is
dissatisfied with the environment. This assumption is
believed to take place in the mesosystem. This theory thus
can lead to the assumption that if there is an increase in
parental satisfaction, there will be an increase in parental
involvement.
RESEARCH QUESTION AND HYPOTHESIS
Based on the foregoing literature review, theoretical
framework, and general purpose of the study, below are the
research questions and hypotheses of the study:
R1: Is there a significant difference among African
American parents of different socioeconomic
statuses on parental involvement?
HI; African American parents with higher socioeconomic
status will exhibit significantly higher levels of
parental involvement than African American parents
with lower socioeconomic status.
R2: Is there a significant relationship between
parental satisfaction with a child's education and
parental involvement?
H2: African American parents who are more satisfied
with their child's education will exhibit
significantly higher levels of parental involvement
than African American parents who are less




The sample on which the present study is based was drawn
from parents of children attending Clara Mohammed Elementary
and W. Been Mohammed High Schools, in the Spring of 1998. The
schools were located in a large city in Georgia. The units of
analysis of this study were parents. There was a total of
fifty-three respondents. The method of sampling used to
select the parents was convenience sampling. This method was
chosen due to the availability of subjects for this sample and
the researcher, and it was impossible to get a sampling frame
of parents from the school.
Data were collected by administering a twenty-one item,
four page questionnaire, which was completed by the mother,
father, or guardian of the child. The questionnaire was
administered by the author of this study, while the parent was
waiting in the car for the dismissal of the child at the end
of the school day. Telephone interviews and mail interviews
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are problematic because they tend to take longer and produce
lower response rates.^
MEASUREMENT OF VARIABLES
Parental involvement, the dependent variable, was
operationalized as the extent to which the respondents were
involved in the academic lives of their child. Indicators of
involvement in the academic life of the child were;
participation in parent groups and associations, school phone
calling, fund-raising activities, assisting with children's
homework, and asking the child about their school day. The
scale used to measure the dependent variable, parental
involvement, consisted of an eight-item scale developed by the
researcher. Seven of eight items had similar response
categories. The four response categories were categorized as
not involved, somewhat involved, frequently involved, and
involved a great deal. Only one item had two response
categories, which asked if the respondent was involved in any
parent groups and/or associations. Here, the response
categories were categorized as yes or no. The range of the
parental involvement scale was between 8 and 30. Scores
closer to 30, represent strong parental involvement and scores
closer to eight, represent low parental involvement. The
^Earl Babbie, The Practice of Social Research 5'^*'
Ed.,(Belmont, CA: Wadsworth Publishing Company, 1989), 251.
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reliability coefficient for this scale, with this sample was
.50.
The independent variable, socioeconomic status, was
measured by the response from the following question: What was
your estimated total family income for the year 1997? There
were seven response categories for this item. The first
category was zero to $9, 999. The next were $10,000 to $19,999
and each response category increased in increments of ten
thousand. The seventh response category was $60,000 and
higher.
The second independent variable, parental satisfaction,
was operationalized as the extent to which parents were
pleased with their child^s school. This variable consisted of
a nine-item scale developed by the researcher. The first item
asked the respondents to give the school a letter grade
ranging from A to F. The remaining questions had a four-
response category ranging from strongly agree to strongly
disagree. These questions asked about the parent's feelings
toward the religious education program and feelings about
their children's teacher. These questions also asked if they
believed their child was getting the tools he or she needed
for college, if their child was being challenged to his or her
utmost ability, and if the teacher's expectation of their
child was just right. The parental satisfaction scale was
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between 7 and 29. Scores closer to 29 represented strong
parental satisfaction and scores closer to seven represented
low parental satisfaction. The reliability coefficient for
this scale, with this sample was .75.
CHAPTER 4
FINDINGS
This chapter presents the analysis of the data collected
from the participants in the study. Table 1 presents the
frequency distributions for the dependent and independent
variables. As it concerns the dependent variable, parental
involvement, a decision was made to collapse the scores on
parental involvement for purposes of presentation. Scores
were collapsed in the following categories: 12 to 15 was low,
16 to 20 was medium, and 21 to 25 was high. The mean parental
involvement score was 20, and the standard deviation was 2.61.
Four percent of the respondents had 'low" levels of parental
involvement. Forty-nine percent of the respondents had
'moderate" levels of parental involvement, while forty-five
percent had high levels of parental involvement.
Family income was also collapsed into categories for
presentation in Table 1. Scores on family income were
collapsed in the following ways: $0 to $19,999 was low,
$20,000 to $39,999 was medium, and $40,000 and higher was
high. The mean family income score was 5. This score was
associated with an annual family income of $40,000 to $49,999,
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which falls in the '"moderate" level. The standard deviation
for this variable was 1.707. Seventeen percent of the
respondents had "low" family income. Forty-two percent had
"moderate" family income, and thirty-six percent had "high"
family income.
Parental satisfaction scores were also collapsed for
presentation in Table 1. Scores on parental satisfaction were
collapsed in the following ways: 7 to 11 was low satisfaction,
12 to 16 was medium satisfaction, and 17 to 21 was high
satisfaction. The standard deviation for this variable was
2.66. Nine percent of the respondents had "low" levels of
parental satisfaction toward education. Sixty-four of the
respondents had "moderate" levels of parental satisfaction
toward education. Twenty-three percent of the respondents had
"high" levels of parental satisfaction toward education.
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standard deviation = 2.61
mean = 5
standard deviation = 1.70
*** mean = 13
standard deviation = 2.66
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Two bivariate statistical techniques were used in this
study, the One-Way ANOVA and the Pearsons r. The alpha level
was set at .05 to determine whether to reject or accept the
study's hypotheses.
Hypothesis 1 stated that parents with higher
socioeconomic status will exhibit significantly higher levels
of parental involvement than parents with lower socioeconomic
status. Table 2 presents the results of this analysis. The
results of the analysis revealed that there were no
statistically significant differences among the means on
parental involvement for the three income groups (F=.298,
df=2/46, p<.05). The mean parental involvement score for the
low income group was 19.50. The mean parental involvement
score for the middle income group was 20.54, and the mean
parental involvement score for the high income group was
19.31. The findings did not support Hypothesis 1 and,
therefore, it was rejected.
Hypothesis 2 stated that there will be a significant
relationship between parental satisfaction toward education
and parental involvement. The results of the analysis of this
relationship indicated that there was a low, negative, and
statistically nonsignificant relationship r= -.130, p= .367).
That is, parents with higher levels of satisfaction were not
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significantly more involved than parents with lower levels of
satisfaction. Therefore, hypothesis 2 was rejected.
TABLE 2:Results of One-Way ANOVA of Parental Involvement by Income
Group Number Mean SD Significance
Low Income 8 19.50 4.00 F=1.241
Middle Income 22 20.54 2.61 df=2/46
High Income 19 19.31 1.79 P=.298
CHAPTER
DISCUSSION AND IMPLICATIONS OF FINDINGS
SUMMARY AND E PLANATION OF FINDINGS
In summary, there were three major findings of the
study. The first result found a high level of parental
involvement among the parents in this study. The second
finding was that there was no significant difference on
parental involvement among parents of different socioeconomic
status. Lastly, no significant relationship was found between
parental satisfaction and parental involvement.
PARENTAL INVOLVEMENT
The first major finding was that there was a high rate
of parental involvement among the parents in the study.
Forty-six percent of the parents indicated they were highly
involved in the academic life of their child. Interesting
enough, 49 percent indicated they were frequently involved in
their child's education. This percentage scored in the medium
range. These are unusually high figures for parental
involvement, particularly among African Americans.
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A possible explanation for this fairly high involvement
could be that there was a sense of ownership of the Mohammed
Schools. Many of the respondents helped financially, and in
some regards physically, to build Mohammed schools. Some of
the parents are Muslim contractors who assisted with the
expansion of the school's facility. Public schools are free
and open to the piiblic, and parents tend to have no
significant ties to these public schools. However in the
Mohammed schools, the blood, sweat, and tears of parents
helped make the schools what they are today. Therefore,
parents in this study may feel it is their duty to be there
for their children, despite the obstacles.
Perhaps also the ideological concept of the 1950s and
sixties still exists among these parents which emphasized
Black self-help, having your own schools, businesses,
hospitals, and other essential facilities that foster growth
and development within the community. This could be the
undergirding motivation behind parental involvement for this
population.
SOCIOECONOMIC STATUS AND PARENTAL INVOLVEMENT
The second major finding was that there were no
statistically significant differences among parents of
different socioeconomic statuses and parental involvement.
This finding suggests that ideas in the theoretical framework.
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which stated that as there is an increase in the income level
of a family, parents are then more likely to be involved in
their child(ren)'s education, were not confirmed. The
theoretical framework suggested that African American parents
with financial resources tend to be more involved in the
education of their children than parents with less financial
resources.
The findings of this study were consistent with the
findings of Johnson. However this study's findings were
inconsistent with those of Sui-Chu and Williams, Fuligni,
Henry, Nowlin, Olivares, Alcindor and Martinez, Godwin,
Kemerer, and Perna.
A possible explanation for the lack of statistically
significant different among parents of difference income
groups would be that the value of self-help and the commitment
to exposing their children to an Islamic education may
supercede issues and concerns about family income. Evidence
of this could be that the parents in this study were not
affluent, yet, they were committed to paying a tuition to send
their children to the Mohammed Schools. The fact of there
being a cost for each child a parent has attending Mohammed
schools has not deterred parents from placing their children
in this Muslim school.
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In Islam, the value of family and education is
priceless. Perhaps, one cannot put a price on Muslim
education. Seemingly, no matter if one is rich or poor the
perception of education does not change for Muslims. It
appears that one's actions are not dictated by one's
socioeconomic status. As an alternative, possibly other
factors such as religion and race together influence parental
involvement. It seems possible that the old ideological Black
movement themes of "do for self" and "have pride in your own"
still exist on the brink of the 21^ century for Muslims who
are African American.
PARENTAL SATISFACTION AND PARENTAL INVOLVEMENT
The third major finding was that there was no
statistically significant relationship between parental
satisfaction toward education and parental involvement. It
was expected that there would have been a statistically
relationship between these two variables. The finding
suggests that the ideas in the theoretical framework, which
stated that if there is an increase in parental satisfaction,
there will be an increase in parental involvement, were not
confirmed. The theoretical framework suggested that parents
who are more satisfied with their children's schools would
tend to be more involved than parents who are dissatisfied
with the school.
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The findings of this study are inconsistent with other
studies. With the exception of the study conducted by
Quarles, Bohannon, Leister, Gamer, Benevento and Goff, all
found statistically significant differences in their studies.
Perhaps a possible explanation for the lack of a
statistically significant relationship between parental
satisfaction and parental involvement among the parents could
be that the value of self-help and the commitment to exposing
their children to an Islamic education overrides issues and
concerns about their level of satisfaction with Mohammed
schools. Seemingly, the parents were able to put any negative
feelings aside about the school and assist their children to
the best of their ability. The parents indicated there were
some things they were not satisfied with, but that feeling did
not hamper their involvement. Essentially, the parents
appeared not to be giving their children less attention
because of any dissatisfaction they may have with the school.
LIMITATIONS OF STUDY
There are at least 4 limitations of this study. The
first limitations were generalizability and small sample size.
Convenience sampling was the design used in this study, and
only 53 subjects were surveyed. Future studies in this area
should include larger sample sizes and random sampling
selections.
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The second limitation of this study was that there were
only two independent variables. There may be other variables
that influence parental involvement. Other studies in the
future should include more variables, such as race and
religion.
The third limitation was the measure used to tap data on
the independent variable, SES. Perhaps adding the variable
education to SES may produce a statistically significant
result. Additional studies in the future should include
education along with family income in SES.
The fourth limitation was the measure used to tap data
on the independent variable, parental satisfaction. Possibly
using different indicators would produce statistically
significant results. Future studies should use different
measures for the variable parental satisfaction.
IMPLICATIONS FOR SOCIAL WORK PRACTICE
There are several implications of this study's findings
for social work practice at the micro and macro level. First
at the micro level, social workers and other professional
counselors of the sort could possibly work on building and
strengthening the concept of 'self-help" with African American
parents. Strengthening this concept with parents could
increase parental involvement.
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Another implication for social workers could be to work
on using the principles of Islam as the basis for improving
parental involvement with African American Muslim parents.
Islam highly values education. Possibly the parents utilizing
the principles of Islam would also have a high regard for
education, thereby increasing their involvement in the
education of their children. Perhaps these implications
could significantly increase parental involvement and
ultimately academic achievement for their children.
There are two implications discussed at the macro level.
First, based on this study's findings, having more Islamic
schools might be good for the African American community.
Islamic schools may increase the involvement of parents and
academic achievement.
The second macro implication is to advocate and
implement policies that would allow government vouchers to be
used to fund tuitions at private schools. The implementation
of such policy could allow more African Americans to attend
Islamic schools. By doing this, these parents could be
exposed to the ideological concept of self-help" and also may




Assalaamu Alaikum, my name is Talib Z. Abdullah. Currently, I am working on my Master’s
thesis at Clark Atlanta University. I really need your help to assess parent involvement in
Muslim education. Please take a few minutes to fill out this survey and return it to me. The
information you provide will be kept confidential. Thank You.
1. How many children do you have attending this school?
2. Please circle the grade(s) your child(ren) is/are in.
Pre-K Kindergarten !*• 2"“ 3"* 4"* S"* 6^ 7* 8“ 9"* 10"* ll*** 12“*
ForTHEREMAININGQUESTIONSORSTATEMENTS,PLEASECIRCLETHENUMBERASSOCIATED
WITH YOUR RESPONSE.
3. What best describes your involvement with your child(ren)’s education?1Not Involved2Somewhat Involved3Frequently Involved4......... Involved a Great Deal
4. Are you a member ofany Parent groups or associations?1Yes2No
5. What is the biggest factor preventing you fi'om being involved in your child(ren)’s education:
Time




6. To what extent were you involved in the following activities at school where you worked during
the ‘97-‘98 school year? Please indicate whether you were not involved, somewhat involved,
frequently involved, or involved a great deal.
Not Somewhat Frequently Involved
Involve Involved Involved Great Deal
A. School phone calling (e.g.,
monitoring student attendance,
activity notification) 1 2 3 4
B. Fund-raising activities 1 2 3 4
C. Assist with my child(ren)’s
homework 1 2 3 4
D. Speaking withmy children(s)
teacher(s) 1 2 3 4
E. Asking my child(ren) about his/her
day in school. 1 2 3 4
F. Other {please specify below)
1 2 3 4
7. What was your estimated total femily income for the year 1997
$0 to $9,999
$10,000 to $19,999
$20,000 to $29,9994$30,000 to $39,9995$40,000 to $49,9996$50,000 to $59,999
$60,000 and higher7,
8.If I gave my child(ren)’s school a letter grade, the letter grade would be a(n):
1. A 2. B 3. C 4. D 5. F
9. I feel good about the ReUgious education program at my child(ren)’s school.1Strongly Agree2Agree3.... Disagree
4 Strongly Disagree
10. I feel good about the teacher’s at my child(ren) school.
1 Strongly Agree2......... Agree
Disagree
Strongly Disagree
11. I believemy child(ren) is/are getting the tools they need to prepare them for college.
Strongly Agree
Agree3Disagree4......... Strongly Disagree
12. I believe my child(ren) is/are being challenged to his or her utmost ability.1Strongly Agree2Agree3......... Disagree
Strongly Disagree
13. The money I spend on my child(ren)’s education is money well spent.
1 Strongly Agree2..... Agree
Disagree4Strongly Disagree
6014.I believe the teacher’s expectation ofmy child(ren) is/are just right.1Strongly Agree2Agree3Disagree4Strongly Disagree15.If it was one thing I could change about my child(ren)’s school it would be:16.Check the kinds of resources and services you would like to see made available at the school.
D Homework hot line
D Parent resource center
D Parent support group
D After-school child care
D Family use of gym, pool or school library
D Other {Please Specify)
^^kcmk y&m. Pa4iicif/ztl&n
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